
Visual knowledge producti ons in the arti sti c research learning process

Three phases of recording and refl ecti on

1. Process Recordings (fi nds, 
spontaneous notes, documentary 
sketches, photos)

2. Refl ecti on before and aft er
an acti on (arti sti c impulses)

3. Meta-refl ecti on 
following a process

Need for Acti on

Design-Subject

Visual Knowledge Producti ons in the Arti sti c Research Learning Process

A multi dimensional culture and social status based society (see Nohl 2014, p. 48) 

places high demands on the percepti on, expression and refl ecti on skills of its 
members.

To anchor diversity as a perspecti ve within educati on, the project explores 
learning arrangements aimed at initi ati ng arti sti c research learning processes. 
Promoti ng visual knowledge producti on is necessary to encourage refl ecti on 
of the multi faceted approaches to examine individual and collaborate per-
specti ves.

 ● Art educati on sti ll focuses on products, therefore students struggle with 
documenti ng and refl ecti ng on their processes. 

 ● Structures for refl ecti on and instructi on are needed that focus on process 
as well as support multi ple perspecti ves and cooperati ve thinking and acti on.
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Design-Principles
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 ● How should learning arrangements be designed that promote a problem 
sensiti ve and self-refl ecti on competency based on students’ visual know-
ledge practi ces?

 ● In how far can KEPP as a principle of thinking and recording foster multi -    
perspecti ve percepti on, expression and refl ecti on abiliti es in a process     
oriented learning culture of diversity in arts educati on?

Double page of an arti sti c-experimental process portf olio (KEPP) as an example 
for a pupil‘s process visualisati on in an aestheti c research (7th grade)

Design-Testi ng 

 ● Cycle 1: develop a local theory and development of a reference design 

 ● Cycle 2: develop a global theory which advocates KEPP as a teaching 
principle and is not ti ed to specifi c teaching objects

Design-Theory 

Refl exivity and diversity as encouraging problemati zing, awareness, asking 
and searching approaches to the world, others, and oneself.

 ● To promote visual refl ecti on competency, an alert and criti cal percepti on 
as sense-making and acti ve acti on and mindset need to be taught (prob-
lem sensiti vity).

 ● Multi ple refl ecti on and acti on impulses are needed to make producti ve 
multi -dimensional culture and environment-specifi c affi  liati ons within arts 
instructi on. 

 ● Research approach to engage with the world using arti sti c strategies can 
become a safe space to explore and exchange perspecti ves and approaches.

Design-Context

 ● A traditi on within visual knowledge producti on off ers aestheti c research 
focusing on experiences of daily life, arts and scienti fi c approaches. 

 ● Current visualisati on concepti ons (concept map) off er orientati on but sti ll 
lack arti sti c alignment, orientati on could encourage discourse of “Arti sti c 
Research” (see Dombois 2006).

 ● Creati vity research describes problem sensiti vity as a fundamental ability 
to recognize, evaluate and tackle problems in their broadest sense using

  several approaches with the goal of always generati ng new questi ons       
  (see Stein 1973).

Research Questi ons

Design-Concepti on

 ● Design element: Arti sti c-experimental process portf olio (KEPP) integrates 
several discourses and research fi elds (educati onal science, creati vity re-
search, aestheti cs, art educati on, media studies). It deals with a changing 
perspecti ve, allowing criti cism. Refl ecti on impulses are used to promote 
an independent detecti on and following of students’ personal interests 
and questi ons.

Testi ng KEPP in a teaching-learning arrangement 
 ● Pilot study 7th grade in grammar school in Hamburg  

Design-based research in two cycles
 ● Cycle 1 at a grammar school in Bremen-Horn (Lessons planned by the 

researcher), Cycle 1A: Testi ng of KEPP structure in regular lesson course

 ● Sample:  10th grade, N=28

 ● Cycle 2: Testi ng of KEPP principle in a comprehensive school

 ● Sample:  9th grade, N= 38

Data collecti on tools
 ● Survey of personal data and self-effi  cacy 

 ● Qualitati ve analysis of portf olios/interviews (see Mayring 2006)
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Refl ecti on before and 
aft er Acti ons

Process Recordings

Visual knowledge producti ons in the arti sti c research learning process
  (Inthoff /Peters 2015)

References
Dombois, Florian (2006): Kunst als Forschung. Ein Versuch, sich selbst eine Anleitung zu entwerfen. In: Hochschule der Künste Bern HKB
       (Hg.): HEAB. Bern. (Jahrbuch Hochschule der Künste Bern, 1), S. 21–29.

Stein, Morris J. (1973): Kreati vität und Kultur. [1953]. In: Gisela Ulmann (Hg.): Kreati vitätsforschung. Köln. (Neue wissenschaft liche 
       Bibliothek Psychologie, 59), S. 65–75.

Nohl, Arnd-Michael (2013): Bildung, Kultur und die Mehrdimensionalität kollekti ver Zugehörigkeiten. In: Barbara Lutz-Sterzenbach/Ansgar   
      Schnurr/Ernst Wagner (Hg.): Bildwelten remixed. Transkultur, Globalität, Diversity in kunstpädagogischen Feldern. Bielefeld/Berlin. 
        (Pädagogik), 37–52.

Mayring, Philipp (2010): Qualitati ve Inhaltsanalyse. Grundlagen und Techniken. 11., aktualisierte und überarb. Aufl . Weinheim.

Creati ve Unit
FaBiT
Fachbezogene Bildungsprozesse
in Transformati on


